This paper discusses an evaluation of the three English textbooks which have been prescribed for use in grade 4 classes by the Turkish Ministry of National Education in state primary schools. Teachers and students responded to a 37-item textbook evaluation scheme (Smiley Questionnaire) to express their perceptions concerning various aspects of the textbooks. Both groups of participants were also interviewed to gain further insights into the use of the textbooks. Findings revealed the extent of appropriateness of the three textbooks used by young learners of English. Suggestions are offered for the future revision and/or designing the textbooks for young learners of English.
Introduction
Textbooks represent "the visible heart of any ELT program" (Sheldon, 1988:237) forming the basis for much of the language input learners receive in the classroom (O'Neill, 1982) . Richards (2001) suggests that in some situations, textbooks may provide the basis for the content of the lessons, and the kind of language practice the students take part in. In other situations, textbooks may supplement the teacher's instruction. For learners, the textbook may provide the major source of contact they have with the language apart from input provided by the teacher. Textbook may also serve as a kind of teacher training in that they provide ideas on how to teach lessons.
In addition to functioning as a basic teaching tool in the regular teaching and learning of English, textbooks may play an essential role in the process of innovation. As argued by Hutchinson and Torres (1994) , the importance of the textbook becomes even greater in periods of change. Textbooks may function as intermediary roles and potential agents for change during educational innovation due to a number of reasons; first textbooks act as a vehicle for teacher and learner training; second textbooks provide a picture of what the change will look like; and third, they provide the psychological support to teachers. Yet, the extent to which textbooks may function as a potential agent for change may depend largely on the appropriateness of the textbook in relation to meeting curriculum goals and objectives, and learner needs. The purpose of this paper is to evaluate the three English language textbooks Texture, Time for English, and Trip 1, which are introduced into grade 4 students at state primary education in Turkey after the 2004 curriculum renewal process.
The Use of Textbooks in Turkish Primary Education
In Turkey, the Turkish Ministry of National Education (MNE) coordinates the compiling of English textbooks for all levels in primary schools. In 2005, following the revision in primary school ELT curriculum, MNE renewed grade 4 textbooks in line with curriculum objectives and also started to finance the books for all recipients of compulsory education. The three textbooks -Texture, Time for English, and Trip 1-were introduced to be used in grade 4 state primary schools. Among the new curriculum objectives were promoting learners' communicative proficiency in English by fostering integrated development of language skills with a particular emphasis on speaking and listening; addressing students' individualized learning styles and interests; integrating content and language integrated learning into the ELT curriculum to allow for certain cross-curricular topics to be learned in English.
As remarked by Richards (2001) , good textbooks serve to turn the guidelines in the official government syllabus into a rich source of content. Given the crucial role of textbooks in language teaching programmes, this study aims to investigate a) teachers' and students' perceptions of the three ELT textbooks, and b) the extent to which textbooks function as the agent of change in meeting the MNE's curriculum goals and objectives.
Method

Questionnaires
A textbook evaluation scheme (A Smiley Questionnaire) comprising 37 items was developed in light of the curriculum objectives, and taking into account guidelines suggested by several researchers (see for example, Cunningsworth, 1984) . A parallel questionnaire was developed for the teachers comprising the same set of 37 statements. Both the students and the teachers were requested to indicate their responses from a five-point Likert scale ranging from "I totally agree to I do not agree at all" by indicating their agreements or disagreements by coloring the appropriate smiley face. The questionnaire was prepared in English and then it was translated into Turkish. In the administering of the questionnaire, the Turkish version was used. In addition, focus group interviews were held with the students and the teachers. The Smiley Questionnaire was based on five major components: layout and design, language, subject and content, language skills, methodology and overall .
Interviews
Focus group interviews were conducted with 61 teachers, 12 of whom using Trip 1, 11 Texture and 38 Time for English. In addition, 160 students were interviewed; 60 using Trip 1, 42 Time for English and 58 Texture. Interviews, conducted in Turkish, were transcribed, and then translated in English to be used in the data analysis.
Data Analysis
As seen in Table 1 , 406 students responded to the questionnaire; 212 using Trip, 99, Time for English, and the remaining 95 Texture. 46 teachers responded to the teachers' questionnaire; 8 using Trip, 26, Time for English and 12 Texture. Statistical procedures involved in analysing questionnaires included descriptive statistics and one-way ANOVA, using the statistical software package for Social Sciences (SPSS) for Windows 10.0. Interview data was subjected to content analysis to obtain systematic classification process of coding and identifying themes or patterns. In terms of the language content, students' perceived that Trip1 (mean value=29.03) had the most interesting and well-presented vocabulary, clear and understandable instructions, and containing authenticity in topic and subject content with the dialogues exemplifying real life situations. The students perceived that they learn how to use appropriate English in different situations, and could relate the topics they learned in the book to real-life situations and could also use most of the words when they spoke English outside the class. Trip 1 was followed by Texture (mean value = 26.25) and Time for English (mean value= 24.26).
Findings
Findings From the Questionnaires 5.1.1. Findings from the student questionnaires
Students' responses to the methodology component of the textbook revealed that Trip 1 was ranked as the first appropriate textbook (mean value= 43.57), followed by Time for English (mean value= 40.63) and Texture (mean value=39.20) in several methodological issues comprising the presentation of the words through pictures, illustrations, songs and games to make the learning of English easier and enjoyable. Students also perceived that the book helped them to speak English with their teacher and friends and that pair and group work activities make the learning of English easier and more entertaining.
Students' perceptions of subject and content component of the textbooks showed similarity to that of the previous component. Students found the presentation of subjects interesting and entertaining. They also thought that they could adequately link the content with other subjects, e.g., geography, history and mathematics. In addition, they perceived that they could learn about both Turkish and British culture. In this respect, Trip 1 was seen as the most appropriate textbook (mean value=28.33), followed by Texture (mean value= 26.67) and Time for English (mean value =25.77).
Concerning students' perceptions of the skills component, Trip 1 (mean value=28.33), was seen as the most appropriate textbook in promoting a balanced development of four language skills, e.g. reading, listening, writing and speaking. Texture (mean value=26.67) was perceived as the next most appropriate textbook, which was followed by Time for English (mean value =28.33).
In the final component the of the Smiley Questionnaire overall, students perceived that the textbook is consistent with the practice book; the language used in the book is appropriate to their level of English and that they liked learning English with that particular book. Trip 1was ranked as the first appropriate (mean value= 13.71), followed by Texture (mean value =13.23) and Time for English (mean value=12.13). .000* Significant differences are marked with an asterisk -*.000 at **.05 level.
Findings from the teachers' questionnaire
Regarding teachers' perceptions of the layout and design, teachers thought that the cover and the design of the book was appealing for the students, pictures and illustrations are well-produced and colorful, all of which making the learning of English easier. Trip 1, with mean value=16.08, was ranked first, followed by Time for English (mean value= 13.65) and Texture (mean value=11.30).
In terms of the language content, teachers, like students, also perceived that Trip 1, with mean value=19.90, has the most interesting and well presented vocabulary, clear and understandable instructions, containing authenticity in examples, activities, topic and subject content. They also thought that the books provide a good model for the students to follow; the students learn how to use appropriate English in different situations and that they could also use most of the words when they speak English outside the class. Trip 1 was followed by Time for English (mean value=17.98) and Texture (mean value=13.60).
Teachers' perceptions of the methodology component of the textbooks indicated that Trip 1 was the most appropriate book with mean value=17.75, followed by Texture (mean value= 15.13) and Time for English (mean value= 13.18) in presenting grammar inductively through songs and activities, by adopting a student-centered methodology making the students active in the learning process and promoting students' communication skills through the use of pair and group work activities. In this respect, the teacher's role in the lesson was seen to assume different roles; sometimes a guide, sometimes a facilitator and sometimes a mentor. In addition, teachers perceived that the book recognizes different learning and teaching styles through presenting a variety of activities.
Teachers' perceptions of subject and content component of the textbooks was the same as the previous component. Trip 1, ranking the first with mean value 31.75, followed by Time for English with mean value=26.32 and Texture (mean value=25.13) in presenting content in interesting and entertaining way, and linking content adequately with other subjects, e.g., geography, history, mathematics. Teachers also perceived that students learn about both Turkish and British culture. Concerning the teachers' perceptions of skills component of the textbooks, Trip 1 ranked first, (value=19.27), followed by Time for English with value =18.42, and then Texture (value=15.43) in promoting a balanced development of four language skills as well as providing useful materials for individual skill development.
In the final component of the questionnaire (overall), Trip 1, with a mean value=22.56, was ranked as the first most appropriate textbook, followed by Time for English mean value=19.71 and Texture mean value=18.00, in meeting objectives of the Ministry, being consistent with the practice book. Teachers saw the methodology adopted in the book was seen similar to that of theirs.
Findings from the interviews
The students were addressed three interview questions: whether they liked learning English through that particular textbook and what they like most about the book; whether the subjects are clearly explained, and whether they can use what they have learned in their real-life situation.
All grade 4 students who were interviewed stated that they liked learning English through the books they studied. The students unanimously agreed that each of the textbook was colorful, well-illustrated with pictures with interesting characters, drawings, and were appropriate to their own level, all making the learning of English easier and entertaining. They stated that they most liked hands-on activities, colorings, drawings, pictures, songs and games. Most students also commented that they can use the English they learn in the lesson in their real-life situation, such as greeting their teachers and friends, and asking them questions in English out of the class.
In the interview with the teachers, they were asked their opinion concerning the extent to which the book meets MNE's curriculum goals and objectives; how they find the methodology underlying the designing of the book; whether they think that the students can adequately learn English through this book.
The teachers also had positive opinions of the three textbooks used. First, they all expressed their agreement that each of the books meets MNE curriculum goals and objectives. Next, they stated that the books promote studentcentered learning, allowing the students to take an active part in the learning process through a variety of activities. All teachers welcomed the inductive presentation of English through games, activities, pictures and illustrations as being the most appropriate method for learners of this age (9-11). They also expressed their agreement that the students are able to learn English adequately through each of the textbook.
Overall, interview findings support the results obtained from the questionnaires, and that the teachers' and the students' perceptions of the textbooks are consistent in all aspects of the statements included in the evaluation scheme and that of the interview. While the results of the study indicated some significant differences (at .05 level) on all statements in the evaluation scheme between the three textbooks, it seems also clear that the three textbooks are well designed to serve as potential agents for curriculum innovation in meeting MNE curriculum objectives, and in being appropriate for the students' learning needs and interests. Of the three textbooks, Trip1 was found to be the most appropriate textbook, followed by Texture and Time for English.
Conclusion
This paper has evaluated the three English textbooks which are currently in use in grade 4 classes in Turkish state primary schools. The results obtained form the study suggests that the three books are carefully designed to meet the MNE curriculum goals and objectives, to serve as potential agents for curriculum change and to meet young learners' needs and interests. This study has been conducted three years after the first implementation of the new textbooks. It is suggested that such evaluation of textbooks should be done on a regular basis to give further insights into the future revision and/or designing of the textbooks for young learners of English.
